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ABSTRACT 
 
This research aims at finding out whether or not the use of Test-Teach-Test 
approach can improve the second-year students’ ability of MAN 2 Kota Palu 
to make conditional sentences. One group pre-experimental research design 
is used in this research. It consists of an experimental group only without 
control group. The sample is the second-year students of IBB class of MAN 
2 Kota Palu. It contains 23 students selected by using total sampling 
technique. The instrument of collecting data is test. The test covers pretest 
and posttest. The pretest was distributed in the first meeting which has 
purpose to find out the students’ prior knowledge of making conditional 
sentences especially type 1. Afterward, the posttest was administered that 
aims to find out the students’ understanding after giving six meetings of 
treatment. Moreover, the data were analyzed statistically by using t-test 
formula. Regarding to the result of the data, it shows that the mean score of 
pretest is 51.6. Furthermore, the posttest’s mean score is 87. It indicates that 
the mean score increased. Additionally, the researcher uses 0.05 level of 
significance and 22 degree of freedom (df). Thus, the t-counted is 8.95, while 
the t-table is 2.074. Hence, the hypothesis is accepted. To sum up, the use of 
Test-Teach-Test approach can improve the second-year students’ ability of 
MAN 2 Kota Palu to make conditional sentences. 
 
Keywords: Improving; Conditional Sentences Type 1; Test-Teach-Test 
Approach 
 
 
Penelitian ini bertujuan untuk mengetahui apakah penggunaan pendekatan 
Test-Teach-Test dapat meningkatkan kemampuan siswa kelas dua di MAN 2 
Kota Palu dalam membuat kalimat pengandaian atau tidak. Metode yang 
digunakan dalam penelitian adalah satu kelompok pra-eksperimental. Itu 
terdiri atas kelompok eksperimen tanpa kelompok control. Sampel dari 
penelitian ini adalah siswa kelas dua IBB di MAN 2 Kota Palu. Disana 
terdapat 23 siswa yang dipilih dengan menggunakan teknik sampel total. 
Instrumen yang digunakan dalam mengumpulkan data adalah tes. Tesnya 
meliputi pretest dan posttest. Pretest yang didistribusikan pada pertemuan 
pertama bertujuan untuk mengetahui kemampuan dasar siswa dalam 
membuat kalimat pengandaian khususnya tipe 1. Setelah itu, posttest 
diberikan kepada siswa yang bertujuan untuk mengetahui tingkat 
pemahaman siswa setelah peneliti memberikan perlakuan sekitar enam 
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pertemuan. Selanjutnya, data di analisis secara statistik dengan 
menggunakan rumus t-test. Berkaitan dengan hasil datanya, itu menunjukkan 
bahwa nilai rata-rata pretest siswa adalah 51.6. Sedangkan, nilai rata-rata 
posttest siswa adalah 87. Hal ini menunjukkan bahwa nilai rata-rata siswa 
meningkat. Pada akhirnya, peneliti menggunakan tingkat signifikansi 0.05 
dan 22 derajat kebebasan. Dengan demikian, nilai t-hitung  adalah 8.95, 
sedangkan nilai t-tabel adalah 2.074. Oleh karena itu, dapat disimpulkan 
bahwa penggunaan pendekatan Test-Teach-Test dapat meningkatkan 
kemampuan siswa kelas dua MAN 2 Kota Palu dalam membuat kalimat 
pengandaian.  
 
Keywords: Meningkatkan; Kalimat Pengandaian Tipe 1; Pendekatan Test-
Teach-Test 
 
INTRODUCTION 
Grammar is the basic component of a language. Without having a better 
understanding about grammar, surely people cannot master the language skills. Ur (1988:2) 
states, “A learner who “knows grammar” is one who has mastered and can apply the rules to 
express him or herself in what would be considered acceptable language form”. Based on 
the statement, knowing the rule of grammar is essential and makes the learners easy to use 
the language perfectly. Some native speakers of a language do not have a problem in 
grammar of his language but it becomes a problem for the second or foreign language 
learners. Especially in English, if someone knows and masters the grammar of English, he 
definitely can use the language especially in productive skills (e.g. speaking and writing). 
Therefore, grammar must be taught to students who learn English as second or foreign 
language so that they can easily practice English for their both academic purposes and lives.  
One of the things discussed in grammar is conditional sentence. A sentence 
containing a conditional clause and a main clause which expresses the result of the 
condition is called a conditional sentence. It consists of sub-clause and main clause. It plays 
an important role in grammar to express or describe a condition and the result that follows. 
It is divided into three types. The first type or type 1 is used to describe a possibility that 
may happen in the future. The second type or type 2 is used to express something that 
totally impossible to happen. The third type or type 3 is used to express regret of something 
that happened or did not happen in the past. Those types are already taught in senior high 
school especially to the second-year students.  
Based on the curriculum 2013 for senior high school, the second-year students are 
expected to master conditional sentences. They are expected to be able to use and construct 
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conditional sentences if something happens in the future. However, the students are still 
confused and get some problems in using and making it. The researcher found information 
through preliminary observation that those problems also occur in the second-year students 
of MAN 2 Kota Palu. Based on the information obtained from the English teacher and the 
students there, the students were still lack of knowledge about conditional sentences. They 
were still confused with the tenses used. They still wrote I would give you money if my car 
sold, instead of I will give you money if my car is sold. Furthermore, they tended to use the 
same modal in both clauses; I will see you if I will find your home, instead of I will see you 
if I find your home, or I would be perfect if I have a little humility, instead of I will be 
perfect if I have a little humility. It seems that they did not master the forms yet. Moreover, 
some of them did not write the conditional sentences with a correct punctuation. If the sub-
clause occurs in the initial position, they do not put a comma after the sub-clause. For 
example, they wrote If the teacher gave us the examination we would study hard before 
instead of If the teacher gave us the examination, we would study hard before. 
After knowing the students’ problems, the researcher proposes an approach namely 
Test-Teach-Test (TTT). According to Scrivener (2011:181): 
It looks as if we are throwing learners in deep end and finding out what they need to 
know by first testing what they can use, then teaching those things that revealed 
problems or were absent but needed, then letting learners try again to use the 
language. 
 
From the statement above, Test-Teach-Test approach allows the teachers to know the 
knowledge of students related to the topic being discussed. The teachers can find out where 
the problem of the students actually occurs and what the students need to know. After 
discovering what the students are lack of, the teacher teaches them based on the problem 
found. Therefore, it is more effective for teaching the students something which they have 
not understood. Furthermore, it does not waste much time to teach what they already know.  
Test-Teach-Test has several advantages as stated by Hadfield (2011): Firstly, it 
allows the teacher to listen to the students and assesses what language they know already 
and what is necessary to teach them. This avoids teaching the students language they have 
known. If a few students know the language, but the others do not, the teacher can elicit the 
language from them rather than providing it herself. Secondly, it makes the students aware 
of the gaps in their knowledge and may make them more receptive to the new language 
input. Based on the previous advantages, it can be assumed that Test-Teach-Test will assist 
the teacher in assessing the students based on what they have learned previously in order to 
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make easy what is proper language to teach. Therefore, a new language input will be easier 
to be received by the students themselves.  
The TTT starts the teaching-learning process with a task or test. The first task or test 
is to know how far the students understand about the topic that will be discussed. The next 
stage is to repair the mistakes made by the students in the first test. Scrinever (2011:181) 
highlights, “This suggests that we set the learners a task to do that requires them to use 
language and then, as a result of monitoring them while they work, we offer input, 
correction, explanation, etc.”  Finally, the teacher teaches the students about the target 
language, the students will be given the second test that should be as different type of 
activity as possible from the first one. 
The differences between the first test and the second test are the first test is to 
identify how much the students know about the topic whereas the students practice the 
target language in the second test. Furthermore, the first test is a diagnostic test and the 
second test is to check the students’ understanding. They both have similar nature of 
activities but different aims. 
The procedures of teaching conditional sentences through TTT have been designed 
by the researcher as follow: 
1. The teacher gives a test or task about the conditional sentences. 
2. The teacher checks the students’ work. 
3. The teacher explains about conditional sentences. 
4. The teacher explains about the students’ mistakes in the first task as well as the aspects 
that the students need to know about conditional sentences. 
5. The teacher gives an activity that the function is as an evaluation about students’ 
understanding about conditional sentences.  
 After arranging the procedures of teaching conditional sentence, there are some 
important points that should be underlined. Test-Teach-Test is an approach which is very 
helpful in teaching conditional sentences. It is used for situation when a teacher is unsure 
how familiar students are with the language target. In applying this method, there are some 
stages that should be undergone. First, a teacher should test the students. The purpose of the 
first test is to diagnose the students’ familiarity and ability to use the target language. Next, 
the students should be taught by the teacher. This stage needs extensive planning in order to 
get right. Remember that the first test can result in one of two situations. Either the students 
show significant familiarity with the target language, or not. The last, when the teacher is 
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sure that the language has been checked or clarified to an acceptable degree, he or she can 
move on to the last test stage. Here, ideally the teacher would like to observe the students’ 
use of the target language in a free setting. 
RESEARCH METHOD 
In conducting this research, the researcher used pre-experimental research design. 
The characteristic of this design is there is no control group. Best and Kahn (2006:177) 
state, “… it provides either no control group or no way of equating the groups that are 
used.” The aforementioned quote summarizes that in the pre-experimental design, there is 
only a group of experimental and no control group. This research was conducted based on 
the following research design proposed by Ary, Jacobs, Sorensen, Razavieh (2010:304) as 
follows:  
Pre-test Independent Post-test 
Y1 X Y2 
Adopted from Ary et al. (2010:304) 
Where: 
Y1 : pre-test 
X : treatment 
Y2 : post-test 
 
Population is the whole object. She only took class where the students had the same 
ability in grammar that called homogeneous. At the end, the researcher took the grade XI 
IBB students at MAN 2 Kota Palu as the population. It consists 23 students. She chose the 
class because she found out the problem on that class.  
Sample is a part of population which is selected by researcher to be the object of the 
research. Basically, every research has a sample which is taken from the population in order 
to make it easier and more accurate to be observed. In this research, the researcher chose a 
total sampling technique in selecting sample since the researcher used the whole number of 
population as the sample. Moreover, there was only one IBB class on the second-year 
students and the class was also considered homogenous. In other words, 23 students of 
grade XI IBB class also becomes the sample of this research. 
Variable is a number that can change. Based on the title of this research, the 
researcher found out two variables. They were dependent and independent variable. 
Dependent variable was a variable that the researcher was interesting in. The changes to the 
dependent variable were what the researcher was trying to measure with her approach. 
Besides, independent variable was a variable which believed to influence the dependent 
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variable. The variable was what the researcher manipulates to see if it made the dependent 
variable change. In short, students’ skill to make conditional sentences would be the 
dependent variable, while the use of Test-Teach-Test approach would be the independent 
variable. 
 In conducting this research, the researcher used test as the instrument of the 
research. There would be two tests administered for the experimental group. Those were 
pretest and posttest. The pretest was used to know the preliminary data of the students’ 
ability before conducting treatment and the posttest was used to know the achievement of 
the implementation of Test-Teach-Test approach in improving students’ ability to make 
conditional sentences after conducting treatment. The two tests are written form.  
The tests would be designed by the researcher itself and the material would be 
adopted from the students’ handbook, other related books, and internet. To score the 
students’ work of making conditional sentences, the researcher used scoring system and 
scoring rubric. The scoring criteria can be seen in the following table: 
 
Table 1 The Scoring System 
 
No. Kinds of Test Number of Item Score of Item Total Score 
1. Multiple Choice 10   1 10 
2. Sentence Completion   5   3 15 
3. Making Sentence   5 13 65 
Total 20  90 
 
 
Table 2 The Scoring Rubric 
Classification Score Criteria 
The use of 
Capitalization and 
Spelling 
3 
 
2 
 
1 
The sentence has all needed capital letter and all words 
spelled correctly 
The sentence is missing capital letter but has no 
misspelled word 
The sentence is missing capital letter and misspelled 
word 
The Tense and Subject 
Verb Agreement 
3 
 
2 
 
1 
The sentence is used correct tense and subject verb 
agreement 
The sentence is used correct tense but incorrect subject 
verb agreement 
The sentence is used incorrect tense and subject verb 
agreement 
The Use of 
Punctuation 
1 
Using punctuation correctly 
 0 No answer 
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FINDINGS 
The result of pretest and posttest had done by the second-year students of MAN 2 
Kota Palu. This research consisted of 8 meetings including pretest and posttest. Each 
meeting had 45 minutes. It took time about one month only since one week had two 
meetings; Thursday and Saturday. The researcher conducted the pretest on March 16th, 
2017. She gave the pretest before conducting treatment. There were 23 students that 
followed the test. The result showed that the highest score of the pretest was 79 and the 
lowest one was 11. Since the Minimum Mastery Criterion (KKM) used at MAN 2 Kota 
Palu was 80, it was concluded that none of the students could be categorized ‘pass’ the test. 
It meant that the students were still less understanding of making conditional sentences. The 
most problems they did are they didn’t master the tenses used in conditional sentences yet 
and they also were still confused about when they should put comma in the sentences 
correctly. The brief results of the students’ pretest are as follow: 
Table 3 The Students’ Score on Pretest  
 
No Initials 
Kinds of Test Score 
Multiple Sentence Making 
Obtained Maximum Standard Choice Completion Sentence 
(10) (15) (65) 
1 ABK 3 8 56 67 90 75 
2 ARF 3 9 52 64 90 71 
3 AA 2 5 50 57 90 63 
4 AR 4 6 5 15 90 17 
5 CNN 1 7 35 43 90 48 
6 EO 4 6 60 70 90 78 
7 Fa 2 6 11 19 90 21 
8 JN 4 7 45 56 90 62 
9 KI 3 6 62 71 90 79 
10 LD 4 6 0 10 90 11 
11 MLU 3 6 50 59 90 65 
12 MJ 1 8 54 63 90 70 
13 MBM 4 5 30 39 90 43 
14 MN 3 5 50 58 90 64 
15 MRL 3 6 2 11 90 12 
16 Ri 4 10 43 57 90 63 
17 Rz 4 5 16 25 90 28 
18 SJ 3 7 58 68 90 75 
19 TCM 3 7 54 64 90 71 
20 UM 3 6 44 53 90 59 
21 MGP 2 8 16 26 90 29 
22 RDP 4 6 5 15 90 17 
23 MZA 4 6 51 61 90 68 
Total (∑x) 1189 
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After administering the pretest to the students, the researcher then conducted the 
treatment by using Test-teach-Test approach in teaching conditional sentences type 1. The 
treatment lasted for eight meetings where each meeting took 1x45 minutes.  
The researcher gave the posttest to the students after the treatment finished. It was 
carried out on April 7th, 2017. The result of posttest displayed that the highest score of the 
students in posttest was 98 and the lowest was 51. It was found that 21 students get higher 
score than the Minimum Mastery Criterion (KKM). Thus, 21 students passed the test while 
the remaining 2 students were failed. It means that there was an improvement on the 
students’ ability to make conditional sentences. The detail results can be seen in the 
following table: 
Table 4 The Students’ Score on Posttest  
 
No Initials 
Kinds of Test Score 
Multiple Sentence Making 
Obtained Maximum Standard Choice Completion Sentence 
(10) (15) (65) 
1 ABK 7 15 60 82 90 91 
2 ARF 8 14 64 86 90 95 
3 AA 6 13 65 84 90 93 
4 AR 4 11 65 80 90 89 
5 CNN 8 8 60 76 90 84 
6 EO 8 14 64 86 90 95 
7 Fa 5 12 64 81 90 90 
8 JN 8 14 65 87 90 97 
9 KI 8 14 65 88 90 98 
10 LD 6 14 52 72 90 80 
11 MLU 8 14 63 85 90 94 
12 MJ 8 13 60 81 90 91 
13 MBM 6 11 64 81 90 90 
14 MN 4 11 63 78 90 87 
15 MRL 7 9 60 76 90 84 
16 Ri 8 13 59 80 90 89 
17 Rz 7 13 37 57 90 63 
18 SJ 8 14 64 86 90 95 
19 TCM 5 10 61 76 90 84 
20 UM 5 10 63 78 90 87 
21 MGP 5 9 59 73 90 81 
22 RDP 7 14 25 46 90 51 
23 MZA 7 13 64 84 90 93 
Total (∑x) 2001 
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Having tabulated the individual score and the mean score of the students for both 
pretest and posttest, the researcher continued computing the deviation and square deviation 
of the students in pretest and posttest. Referring to the calculation, it showed that the highest 
deviation score was 72 and the lowest one was 13. For the square deviation, the highest 
score was 5184 and the lowest was 169. Moreover, the researcher then counted the mean 
deviation of pretest and posttest of the students. As the result, the mean score deviation was 
35.3. Here are the result table of deviation score of the students’ pretest and posttest: 
 
Table 5 The Deviation Score of Pretest and Posttest 
No Initials 
Standard Score 
D 
Pretest Posttest 
1 ABK 75 91 16 
2 ARF 71 95 24 
3 AA 63 93 30 
4 AR 17 89 72 
5 CNN 48 84 36 
6 EO 78 95 17 
7 Fa 21 90 69 
8 JN 62 97 35 
9 KI 79 98 19 
10 LD 11 80 69 
11 MLU 65 94 29 
12 MJ 70 91 21 
13 MBM 43 90 47 
14 MN 64 87 23 
15 MRL 12 84 72 
16 Ri 63 89 26 
17 Rz 28 63 35 
18 SJ 75 95 20 
19 TCM 71 84 13 
20 UM 59 87 28 
21 MGP 29 81 52 
22 RDP 17 51 34 
23 MZA 68 93 25 
Total Score 812 
 
The researcher then determined the mean square deviation score of the students. 
Hence, the result is 7884.87. In order to find out the significance between the students’ 
result in pretest and posttest, the researcher continued statistically analyzing the data by 
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applying t-test formula. The result of the data analysis showed that the t-counted is 8.95. To 
get the significant difference between the pretest and posttest’s mean score, the researcher 
compared the value of t-counted with the value of t-table. To get t-table value, the 
researcher used t-table list with the degree of freedom (df) 23 – 1= 22, the researcher found 
that the t-counted (8.95) is higher than the t-table (2.074). It means that the hypothesis is 
accepted.  
 
DISCUSSION 
 In relation to the result, the researcher would like to present discussion. As the 
objective of this research, the researcher tried to find out whether the use of Test-Teach-
Test approach can be effective in teaching conditional sentences at MAN 2 Kota Palu or 
not. She focused her research on making conditional sentences type 1 by using simple 
present and simple future. The students in MAN 2 Kota Palu faced some problems in 
English grammar especially in conditional sentences. It was proved by researcher when she 
did preliminary research in that school.  
 Based on the result of preliminary research, the researcher found that the students 
were lack of knowledge about conditional sentences. They were still confused about the 
tense used. Moreover, they did not use punctuation correctly. To prove that the information 
was based on the fact, the researcher conducted pretest to know the students’ prior mastery 
in conditional sentences. The test contained 20 numbers; 10 items for multiple choice, 5 
items for sentence completion, and 5 items for making sentences. The result of the pretest 
showed that all students or 100% got score <80. It means that none of students passed the 
test since the standard score of learning mastery was 80. Afterward, the researcher 
strengthened this research by analyzing the result of error rate of pretest which was 69% of 
simple present tense and 66% of simple future tense. It showed that error rate of simple 
present tense percentage was higher than simple future one. Furthermore, the researcher 
assumed that those problems came from the approach applied by the teacher was not 
appropriate and effective.  
 To solve the students’ problems above, the researcher tried to propose an approach 
named Test-Teach-Test. She believed that Test-Teach-Test can give any improvement to 
the students’ ability especially to make conditional sentences. Since the teacher only gave 
more explanation and less practice to the students, on the contrary, this approach let the 
students do the test or practice much more. The approach was used to teach something that 
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what the students still did not understand or the teacher directly explained the thing they 
have not known already. Hence, it did not waste much time to explain the thing they have 
mastered. 
 As regards to previous paragraph, the next step was to give the treatment by 
applying this approach to the students.  The treatment was about six meetings. It had 3 
topics in the 6 meetings; 2 meetings were for teaching simple present tense; other 2 
meetings were simple future tense; and the remaining ones were about conditional sentences 
itself. The researcher, in the first meeting, introduced about what Test-Teach-Test was 
about and how the procedure would be. After explaining about the approach, the researcher 
then directly gave the first test in order to know their difficulties in learning conditional 
sentences.  
Based on the result of the test, she determined the students’ problems and solved it. 
In meeting 1 and 2, the researcher taught about the use of ‘do’ and ‘does’ as their problem 
in simple present. Likewise, in meeting 3 and 4, she taught about the use of ‘will’ in simple 
future. Furthermore, after explaining the material, she gave the second test to find out 
whether or not the students had understood about the material discussed. The steps of 
meeting 2, 3, 4, 5, and 6 were almost similar to the first meeting and the difference was only 
in the topic, but the last 2 meetings were the most important meetings. After mastering the 2 
tenses; present and future in meeting 1-4, the researcher taught about conditional sentence 
and asked the students to make the sentence. For the first time, the students still made some 
error tenses, but after mastering both tenses which related to the type 1 in treatment, they 
could construct conditional sentences better. 
After finishing the treatment, the researcher finally gave the posttest in order to 
measure the students’ progress after getting treatment. She found that the students’ ability to 
make conditional sentences has significantly improved. It was shown in the result of 
posttest that 22 students or 91% got higher score >80. However, some of the students still 
slightly made any mistakes in understanding the pattern. There were only 2 students or 9% 
got low score <80. In addition, the error rate in the pretest has been decreased. The error 
rate percentage of posttest showed that 21% of simple present tense and 20% of simple 
future one. 
By comparing the result on pretest and posttest, the researcher concluded that Test-
Teach-Test approach can be considered as one of the effective approaches in teaching 
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English conditional sentences to the students. There was an improvement and significant 
achievement difference in students’ score. Moreover, the approach was also successful to 
solve the students’ problems in simple present and future tense. It was supported by looking 
at the significant difference of decreasing error rate of simple present from 69% to 21% and 
future tense from 66% to 20%.  Thus, there was a reduction of error rate about 48% in 
simple present tense and 46% in simple future one. 
Regarding to the previous explanation, the researcher compares this research to 
another teaching experience that has been done by Dumitrache (2012) who has 
implemented this approach. He states that the approach is effective in teaching English 
especially in conditional sentences. This statement is also supported by a theory from 
Scrinever (2011). He highlights that Test-Teach-Test is other way which is useful for 
teaching grammar conditional sentences. The same as Dumitrache, the researcher in her 
study has proven that the use of Test-Teach-Test approach can improve students’ ability of 
MAN 2 Kota Palu to make conditional sentences. 
 
CONCLUSION  
After analyzing the result of the data, the researcher comes to the following 
conclusion. First, the approach that the teacher used in teaching grammar especially 
conditional sentences is not interesting and inappropriate. It makes the students lazy to learn 
because of the way that the teacher teaches contains full of explanation. It makes the 
students passive in learning process. Second, using Test-Teach-Test approach is found 
effective in improving the students’ ability. It is supported by looking the result of t-counted 
value (8.95) which is higher than t-table value (2.074). As the result, the hypothesis is 
accepted. In short, the use of Test-Teach-Test approach can improve the second-year 
students’ ability of MAN 2 Kota Palu to make conditional sentences. 
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